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Abstract  

The present study a im ed at detect ing  the leadership profile of the 

secondary education leader. The ñBlake and Mouton Managerial Grid 

Leadership Self - Assessmentò questionnaire was stabilized and adapted 

in the Greek language and was used for the purposes of this study. A  

quant itative research method was used delivering anonymous 

questionnaires  to 240 teachers, randomly selec ted who were asked to 

give their opi nion on a five point Likert scale regarding their school 

principal  profile at 48 schools randomly selected.  The statistical 

analysis of the questionnaires with the SPSS statistical package 

revealed that the secondary edu cation school leader profile in the 

research area ranks, based on the administrative grid of Blake and 

Mouton style, between 5.83  and  6.23 and is close to this of the 

ñMiddle of the Roadò style of leader. Based on this leadership 

profile, the school princi pal seeks to balance between school 

stakeholders and educational tasks.      
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Introduction  
 

In any organization there are positions that form its hi erarchical 

pyramid. Individuals that hold the highest positions of the pyramid 

are assigned the leadership  of the organization (Anderson, 2005). 

Although the exact definition of the term leaders hip remains an 

unsolved problem ( Hallinger & Ronald, 2004), le adership can be defined 

as the process that ensures cooperation among the organization 

stakeholders and can lead to the achievement of the best possible 

educational results (Southworth, 2004b). In parallel to this ,  

leadership can be defined as a task  which  emphasize s the importance of 

administrative work mainly aim ing  to an appropriate combination of 

human and material resources to achieve specific aims the organi zation 

has set  ( Yukl, 2002).  

 

 Educational leadership appears in the field of education where t he role  

of the leader is to support, assist and facilitate the basic works of 

the educational institutions, among which teaching and learning 

(Leithwood & Duke, 199 9). According to Hallinger & Murphy (198 6) the 

educational leadership consists of three majo r axons: a. the school 

mission, b. the management of the educational program and c. the 

improvement of the school atm osphere. Similarly and according to 

Southworth, (2002), the monitoring of educational aspects and the 

creation of a collaborative  environme nt for the exchange of views on 

professional issues  are also important aspects of educational/school 

leadership.    
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Characteristics of a school leader  
 

In the contemporary educational reality, formed by the constantly 

increasing demands and challenges of th e 21st century schools, the 

educational /school leaders undertake a very important role for which 

they need to be well prepared so as to cope effectively with all their 

expected duties. Part of their role is their responsibility for the 

schoolôs optimum organization and administration, their effective 

cooperation with other educational stakeholders, and the creation of a 

pleasant atmosphere among all interested parties in and out of school 

(students, teachers, administrative personnel, parents and so on). 

Additionally, and in parallel to effective organizational skills, 

school leaders should display an ability to be a positive model for 

the school stakeholders as well as facilitators and/or mentors of 

their work in the school and for the school.  

 

Today, more than ever, it seems that school leaders need to acquire 

the kind of skills that allow them to run the school properly, 

following appropriate administrative strategies and innovative methods 

and thus, leading to the improvement of the school matters, be the se 

administrative and financial or educational (Harris & Day, 2003). To 

comply with these responsibilities, the schools leaders should be 

appropriately trained for the kind of knowledge that will enable them 

to carry on with their duties. Among these are a lso the development of 

the school as a center of knowledge and of proper attitudes and 

behavior. For this reason, important aspects of the school leadersô 

personality are being fair, lenient, and decisive but at the same 

time, flexible, cooperative and com municative  (Bush & Middlewood, 

2005) .  

  

However, school leadersô basic concern should not only be a high sense 

of managerial duties, but also a fervent vision to create a high 

cultural level, in their school that should provide good examples of 

positive mo dels and ideas for innovative educational practices to both 

the practitioner teachers and student school communities (Storey, 

2004). For, encouraging cooperation and communication among the school 

parties, (i.e. teachers, students, local community) is a wa y to 

facilitate the success of the school targets, thus leading to the  

desirable educational results (Khan et al., 2009). The ability to 

display negotiation skills (Sergiovanni, 1990), to organize a 

cooperative educational context, activating all education al parties 

involved (Fidler, 1997) towards the success of common goals set by 

everyone (Cerit, 2009), are elements of a successful leadership 

profile of a school principal that should not be underestimated  

( Fidler, 1997 ) .  

 

The role of the school leader ar ound  the world  
 

School leadersô duties and profile varies from country to country. In 

Cyprus, for example, the school leaders are responsible for a number 

of tasks. Their role is twofold and involves both administrative 

responsibilities and human resource management duties. Especially for 

the school personnel, school leaders ensure that teachers have equal 

opportunities for training and professional development, and offer 

their guidance and coordination at such matters (Pasiardis & Orphanou, 

1999).  
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In Finl and, the school leaders design the curriculum following the 

standards set by the resp ective municipalities. They see  to the 

training of the teachers, facilitate their professional development 

and put an effort to maintain a good atmosphere in the school. 

Additionally they collaborate with other schools and interested 

associations for the benefit of the educational issues (Rinne et al., 

2002 ) .  

 

In Portugal, the school leadersô profile is close to that of a manager 

who is involved in daily school management matters. School leaders in 

Portugal mainly follow the instructions given by the Ministry of 

Education (Pasiardis et al, 2005), although there are those that are 

dynamic and/or innovative enough to take initiatives and deviate from 

the formal procedure.  

 

I n Sweden, research shows that an efficient school leader is 

considered the person that participates in all educational decisions 

and is consistent with the school goals such as effective teaching and 

learning. An e ffective school leader is also considered the leader who 

is able to communicate effectively with the teachers on a daily basis, 

regarding their aims and educational goals (Arlestig, 2008 ) .  

  

Types of leadership  
 

A relatively recent effort to code leadership in education, based on 

modern theoretic al approaches, is presented in the document "National 

Standards and School Principalsò (National Standards for Head 

teachers,  2004). According to this text, leaders can be categorized 

as : a. educational, transformational, administrative, cooperative or 

par ticipatory leaders , although there are numerous categorizations by 

others .  

   

According to this categorization, t he Transformational Leaders ensure 

that the vision that a school has is clear, understandable and 

acceptable by all members, and in line  with the values and needs of 

the school and the local community . The transformational leaders work 

towards the implementation of this vision and aim at its compatibility 

with the principles of  the  national education policy and the work s in 

the school community.  

 

On the  other hand, t he Educational leader s are specifically targeted 

on the educational matters of the school, such as teaching and 

learning (DuFour, 2002), cultivate high learning expectations and are 

interested in assessment and in the development and renewal of school 

curricula (Hulpia & Devos, 2010 Ā Bass & Avolio, 1994). 

 

Similarly, the Administrative school leaders ensure the efficient 

operation of the school - based administrative theories and the 

provision of the institutional frameworks (Everard et al., 2004 ) . 

These leaders place emphasis on the a ppropriate implementation of the 

organizational structure of the school matters, based on the values of 

teamwork, cooperation and solidarity, while at the same time, they 

seek ways to minimize factors that impede learning (Wallace, 1999).  

  

Regarding the c ooperative type of leaders, it is believed that they 

treat everyone fairly, equally, with dignity, respect and interest, 

and try to create a positive working atmosphere (Blasé & Blasé, 1999 ) .  

Cooperative leaders wish to form a collaborative culture at scho ol and 

promote partnerships with other schools to build effective learning 
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communities (Myers & Murphy, 1995). Additionally, they foster 

teamwork, cooperation and participatory decision - making, and ensure 

the support of newly assigned teachers (Vroom & Yet ton, 1973). 

Furthermore, they promote teachersô continuous professional 

development and reward group collaboration, recognizing and praising 

their work either in school or in the local community through special 

events for this purpose (Shen et al., 2012 Ā Zaleznik, 1977Ā Caldwell, 

2008).  

 

The literature review on teachersô views on their school 

leader  
 
Based on the literature, opinions vary as regards the profile of the 

school leader. For instance, a study was conducted in 2010 which used 

data collected b y the National Center for Educational Statistics 

(NCES), from 4,842 districts with 9,893 principals and 56,354 teachers 

respectively. The study collected data on teachersô and principalsô 

perspectives on principalsô engagement in various leadership practices 

and investigated whether the schools met the accountability measure. 

Based on the findings, the teachers perceived that the principals had 

a high level of engagement in intellectual stimulation and input, and 

low level of engagement in cultural aspects,  order, discipline and 

focus (Herrera, 2010).  

 

In another study, 143 teachers of 16 schools were questioned regarding 

their perceptions on their school leader profile. According to the 

findings, teachers were satisfied with the principalsô leadership 

style  ( Kay Hardman, 2011) . However, transactional leadership had a 

negative relationship while transformational and passive - avoidant 

leadership style had a positive relationship with student achievement.  

 

Similarly, ten teachers and ten students were interview ed regarding 

their opinion on their school principals. The results revealed that 

the majority described the principals as transformational leaders 

(Denessen, 2015). Additionally, a survey study was conducted in Turkey 

(Karakose, 2008) regarding teachersô views on the profile of their 

principal. According to the findings, the teachers mainly spoke about 

negative managerial behaviors. They criticized the ethical leadership 

of their principals and stated that they werenôt satisfied with the 

principalsô ethical behaviors, although the principals performed well 

in cultural matters and organization of sport or cultural meetings.    

 

 

The managerial grid of Blake and Mouton  

 
Generally speaking, the most common styles that the school leaders 

employ are based on the assumption that they are mainly interested in 

two things: a) the production (the "project" of their work) -  (for the 

purposes of this research we will call it ñinterest in educational 

resultsò -  b) the relationships (that is the "people" in the school 

grou nds) (for the purposes of this research we will call it ñinterest 

in peopleò).  According to the 1958 categorization of school 

directorsô management style of Tannenbaum & Schmidt , this difference 

in emphasis in interests was in contrast with one another as  the more 

a school director was interested in results, the less he/she would be 

interested in people and vice versa.  
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However, it soon became apparent that the manager - director - leader is 

not necessarily only interested in results or just relationships, bu t 

that he/she might be interested in both at the same time or that 

he/she may not be interested in any of the two. This is shown at 

several administrative style models, one of which is the managerial 

grid of Blake and Mouton (19 93),  (Figure 1). The particu lar grid was 

developed by Blake & Mouton and displays different types of leaders, 

depending on the interest shown by each one of them either in the 

production (educational results) or in the employees (people).  

 

 
 

Figure 1: The manageria l grid of Blake a nd Mouton (1993 )  

 

In the managerial grid of Blake and Mouton there are five squares 

which represent a specific style of management. The square on the left 

bottom side on the grid (1,1) ( Impoverished) refers to a school 

leader whose interest, either in the  production (educational results) 

or in the people (teachers, students), is very poor. The square on the 

right bottom side (9,1) (Authority compliance) refers to this person 

who is mainly interested in the educational results whereas the  

interest in the sc hool community is very low.  

 

On the other hand, the left top side of the grid (1,9) (Country club)  

is about the school leader who is highly interested in the school 

members but not in the educational outcomes. Meanwhile, the square on 

the right top side (9,9) (Team leader) is about the leader who is very 

cooperative and tries to collaborate with the school stakeholders so 

as to find a solution for their personal or educational problems. 

Last, in the middle of the square of the grid, we have the ñMiddle of 

the roadò (5,5) style of leader who is interested equally both in the 

production (educational results) and the people of the school.  

 

The particular grid of Blake and Mouton is the one that was used in 

this research, the purpose of which was to detect th e teachersô views 

on the leadership profile of their school leader in secondary 

education schools in Greece.  

 

Rationale for the present study  

 


